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 اٌصفضخ أعُ اٌجبصج ػٕٛاْ اٌجضج ت

اٌزوبء اٌٍفظٟ ٌذٜ تلا١ِز اٌّذاسط الاثتذائ١خ فٟ ِذ٠ٕخ  1

 اٌّٛصً

        ٘جخ فتش الله صبِذ اٌز١ٍّٟ

 أ.َ.د ػلاءاٌذ٠ٓ ػٍٟ صغ١ٓ   

 و١ٍخ اٌتشث١خ ٌٍؼٍَٛ الأغب١ٔخربِؼخ اٌّٛصً / 

1-11 

الأتّتخ الإداس٠خ ٌذٜ سؤعبء الالغبَ اٌؼ١ٍّخ ِٓ ٚرٙخ  2

 ٔظش اػضبء ا١ٌٙئخ اٌتذس٠غ١خ فٟ ربِؼخ ثبثً

 اٌجبصج. ِصطفٝ صجبس وبظُ

صّذ صّضح خ١ٍفأأ.َ.د   

ربِؼخ ثغذاد / و١ٍخ اٌتشث١خ اثٓ سشذ ٌٍؼٍَٛ الإٔغب١ٔخ / 

ٚإٌفغ١خلغُ اٌؼٍَٛ اٌتشث٠ٛخ   

11-35 

فبػ١ٍخ اٌتمذ٠ُ ٚاٌتأخ١ش فٟ ضٛء الأعٍٛث١خ اٌضذ٠خخ  3

 فٟ شؼش ػصبَ ػجذ اٌّضغٓ اٌّصشٞ

 اٌجبصج. محمد  ٔبرٟ شىبصٟ     

 أ.َ.د رٛاد ٘بدٞ صغ١ٓ            

 ربِؼخ عِٛش/ و١ٍخ اٌتشث١خ الأعبع١خ

35-53 

اٌضٛاس فٟ وتبة اٌجذٚس اٌتبِبد فٟ ثذ٠غ اٌّمبِبد لاثٟ  4

ػجذالله محمد ثٓ ِٕصٛس اٌضذاد اٌّٛصٍٟ اٌّتٛفٝ ثؼذ 

 ٘ـ665عٕخ 

أ.َ.د          آلاء عشصبْ اثشا١ُ٘ اٌضشدأٟ اٌجبصخخ. 

 ػض٠ضح ػض اٌذ٠ٓ لافٟ

 لغُ اٌٍغخ اٌؼشث١خ –و١ٍخ اٌتشث١خ ثٕبد  –ربِؼخ الأٔجبس 

56-15 

تض١ًٍ رغشافٟ ٌٍّٕبفغ الارتّبػ١خ ٌٍمطبع إٌفطٟ فٟ  5

 (8185-8111)ِضبفظخ اٌجصشح ٌٍّذح 

 َ.َ ثلاعُ ربسس ػجذاٌضغ١ٓ ا١ٌّبصٟ

 ِذ٠ش٠خ تشث١خ اٌجصشح / لغُ تشث١خ اٌمشٔخ

 أ.د ساشذ ػجذ ساشذ اٌشش٠فٟ

 ا٢داة ربِؼخ اٌجصشح / و١ٍخ

13-158 

اٌتض١ًٍ اٌزغشافٟ ٌّشاصً اٌتٛعغ اٌؼّشأٟ فٟ لضبء  6

 ( 8185-8111ػبِش٠خ اٌصّٛد ٌٍّذح ِٓ)

 اٌجبصخخ. سؤٜ حبِش رجبس    

 أ.َ.د إِٔخ رجبس ِطش دس٠ٚش اٌذ١ٌّٟ  

 ربِؼخ الأجبس / و١ٍخ ا٢داة لغُ اٌزغشاف١ب

155-131 

 اٌجبصج. اصّذ ػجذإٌٛس محمد              تطٛس اٌتّب٠ض اٌذلاٌٟ ٌذٜ الأطفبي  7

 أ.د غبدح ػٍٟ ٘بدٞ  

ربِؼخ ثغذاد / و١ٍخ اٌتشث١خ اثٓ سشذ ٌٍؼٍَٛ الإٔغب١ٔخ / 

 لغُ اٌؼٍَٛ اٌتشث٠ٛخ ٚإٌفغ١خ

138-155 

 خ فٟ ٌجٕبْ ِشبس٠غ الاػّبس ٚالإصلاس الارتّبػ١ 8

(1181-1131) 

 اٌجبصخخ. ا٠ٗ ع١ٍُ محمد ٔذٜ       

 ثبعُ اصّذ ٘بشُ اٌغبّٟٔ        أ.د  

 ثبثً ربِؼخ -الإٔغب١ٔخ ٌٍؼٍَٛ اٌتشث١خ و١ٍخ

151-811 

أ١ّ٘خ ِٚىٛٔبد ساط اٌّبي اٌجششٞ ٚاٌتضذ٠بد اٌتٟ  9

  تٛارٙٗ

 أ.د ١ِغُ ٠بع١ٓ ػج١ذ    سغذ صغٓ شزش            

 ربِؼخ ثغذاد / و١ٍخ تشث١خ ثٕبد / لغُ الارتّبع

811-886 

 تجبسن حبئش ٠ض١ٝ               اٌجبصخخ.  اٌغٛسِٞخ١ُ اٌٙٛي  11

 أ.د ١ِبدح اصّذ اٌزذح 

 ربِؼخ ثغذاد / و١ٍخ ا٢داة / لغُ الارتّبع

885-858 

دٚس اٌم١بداد الاداس٠خ فٟ ِإعغبد اٌتؼ١ٍُ اٌؼبٌٟ فٟ  11

 صً إٌضاع داخً

 ث١ئخ اٌؼًّ ِٓ ٚرٙخ ٔظش اٌؼب١ٍِٓ

 أ.د ثششٜ ػجذ اٌضغ١ٓ ِض١ّ١ذ

اٌتؼ١ٍُ اٌؼبٌٟ ٚاٌجضج اٌؼٍّٟ/ ١٘أح اٌجضج اٌؼٍّٟ ٚصاسح 

 / ِشوض اٌجضٛث إٌفغ١خ

855-831 

ِٓ اٌٍطبئف اٌذلا١ٌخ ٌضشٚف اٌّؼبٟٔ فٟ اٌتؼج١ش  12

 اٌمشآٟٔ

 اٌجبصج. ػجبط ٘بدٞ داٚد         

 أ.َ.د خبٌذ خض١ش ػجبط    

ربِؼخ عِٛش / و١ٍخ اٌتشث١خ الاعبع١خ / لغُ اٌٍغخ 

 اٌؼشث١خ
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أحش تلاٚح اٌمشآْ اٌىش٠ُ ػٍٝ الاعتمشاس إٌفغٟ: دساعخ  13

 تض١ٍ١ٍخ ٚأحش٘ب فٟ ػلاد الاضطشاثبد إٌفغ١خ 

 ئششاف اٌجشٚف١غٛس اٌذوتٛس/ػ١ٍشضب اٌطج١جٟ

ػضٛ ١٘ئخ اٌتذس٠ظ فٟ و١ٍخ اٌّؼبسف ٚاٌفىش الإعلاِٟ  

 ثزبِؼخ طٙشاْ

 َ.َ ث١بدس ادٚس ِٙذٞ وبظُ

 ئػذاد٠خ اٌتضش٠ش ٌٍج١ٕٓ الاششف /ِذ٠ش٠خ تشث١خ إٌزف 

815-515 

ل١ٍُ ٚأحش٘ب فٟ ثؼبد اٌزغشاف١خ ٚاٌز١ٛث١ٌٛت١ى١خ ٌلإالأ 14

 لٛح اٌذٌٚخ

 شبس روٝبأ.د ٠

 پٕبٖ أ.د و١ِٛشث ٠ضداْ

 صّذ ػجذ اٌشضبػ٠ٛذ اٌؼض٠ضأ

 اٌزغشاف١ب و١ٍخ پشد٠ظ اٌجشص/ لغُ ربِؼخ طٙشاْ /

513-583 

ػٕذ اٌمبضٟ خٛا٘شصاد  إٌّٙذ اٌتض١ٍٍٟ ٚاٌّمبصذٞ 15

 اٌپێٕزٛێٕٟ فٟ تفغ١شٖ "ت١ضوبسٜ ئ١ّبْ" 

 (آ٠خ خ١ش٠خ الأِخ ّٔٛررب  )

 أ.د ػّش ػٍٟ محمد               ٘بٚکبس محمد ِضّٛد 

 –و١ٍخ اٌؼٍَٛ الإعلا١ِخ  /أسث١ً –ربِؼخ صلاس اٌذ٠ٓ 

 لغُ اٌذساعبد الإعلا١ِخ

586-555 

اٌزٕذ ٚاٌؼطبء أحش اٌؼ١ٍّبد اٌؼغىش٠خ فٟ ٔشأح د٠ٛاْ  16

 ٘ـ(111-11فٟ ػٙذ اٌخ١ٍفخ ػّش ثٓ ػجذ اٌؼض٠ض )

 ٔٛس ض١بء حٍذ صّذ       أ.د صثٓ خٍف ٔٛاف

 و١ٍخ اٌتشث١خ ٌٍجٕبد -ربِؼخ الأٔجبس

551-535 

اصضبة الاػشاف ػٕذ اٌّلا محمد ػجذاٌکش٠ُ اٌج١ٕز٠ٕٟٛ،  17

ٌغٛسح  تفغ١شٖاٌّؼشٚف ثخٛا٘شصاد، ِٓ خلاي 

 تفغ١شٖ( فٟ 51( ئٌٝ )56) الاػشاف ِٓ ا٠٢خ

 اٌّغّٝ ثــ

 )ت١زکبسی ئ١ّبْ ثۆ لِٗٚی کٛسداْ(.

 ػجبط اعؼذ عؼذٞ .اٌجبصج

 الإعلا١ِخ/و١ٍخ اٌؼٍَٛ  الإعلا١ِخ/طبٌت لغُ اٌذساعبد 

 أسث١ً /ربِؼخ صلاس اٌذ٠ٓ

 أ.د. وّبي صبدق لبدس

ربِؼخ  الإعلا١ِخ/و١ٍخ اٌؼٍَٛ  الإعلا١ِخ/لغُ اٌذساعبد 

 ١ًأسث /صلاس اٌذ٠ٓ

533-551 

دساعخ فٟ تطٛس  ٔظش٠بد إٌظبَ الإ٠ىٌٛٛرٟ اٌضضشٞ: 18

 اٌّفَٙٛ

و١ٍخ اٌتخط١ظ  /ربِؼخ اٌىٛفخ  -اٌجبصج. عٍّبْ ف١ٍش ػجذ

 لغُ اٌتخط١ظ اٌضضشٞ  -اٌؼّشأٟ

ربِؼخ اٌىٛفخ / و١ٍخ اٌتخط١ظ  -أ.َ.د تمٝ سػذ اٌشث١ؼٟ

 لغُ اٌتخط١ظ اٌج١ئٟ -اٌؼّشأٟ

558-511 

        ػّش عؼذ ر١زبْ ر١بداٌجبصج.  الاعش٠خ ِٚمبصذ٘ب ٚاحش٘ب اٌتّٕٛٞإٌفمخ  19

 أ.د محمد ػ٠ٛذ رجش ػجذ 

ربِؼخ الأجبس/ و١ٍخ اٌتشث١خ ٌٍؼٍَٛ الإٔغب١ٔخ / لغُ ػٍَٛ 

 اٌمشآْ ٚاٌتشث١خ الإعلا١ِخ

511-515 

تأح١ش أدػ١خ اٌصض١فخ اٌغزبد٠خ فٟ تضم١ك اٌغى١ٕخ  21

 إٌفغ١خ خٚاٌطّأ١ٕٔ

 ئششاف اٌذوتٛس / ثٙشٚص محمدی ِٕفشد

ػضٛ ١٘ئخ اٌتذس٠ظ فٟ و١ٍخ اٌّؼبسف ٚاٌفىش الإعلاِٟ 

 ثزبِؼخ طٙشاْ

 َ.َ عبِش ػٍٟ ٠ٛعف اٌىؼجٟ

اٌّٛاسد اٌجشش٠خ  ِذ٠ش٠خ تشث١خ اٌمبدع١خ  

513-586 

 زينب اموري داود ائتلاف دلالة الأفعال المزيدة في سياق الشعر العذري 21
 أ.د هند عباس علي

 جامعة بغداد / كلية التربية للبنات

585-551 

22  ِّ  ٟ ِّ ٌذٜ اٌف١ِٛ  ٟ  اٌؼذٚيُ اٌصشف

ِّٗ فتشُ اٌمش٠تِّ اٌّز١تِّ ػٍٝ اٌتشغ١تِّ ٚاٌتش١٘تِّ   فٟ وتبثِّ

      ِّ  ٞ  اٌجبصخخ. ص٠ٕخ صج بس تشوٟ إٌّشاٚ

 أ.َ.د صبٌش ٕ٘ذٞ صبٌش 

 وٍ ١ خ اٌت شث١خ ٌٍجٕبد /ربِؼخ الأٔجبس 

558-536 

ِفَٙٛ اٌخصٛص١خ فٟ الاص١بء اٌغى١ٕختطج١ك  23 سل١خ ٔبرش ٔزُ ػجذ اٌجبصخخ.    

 أ.َ.د تمٝ سػذ رٛاد اٌشث١ؼٟ 

لغُ اٌتخط١ظ  - اٌتخط١ظ اٌؼّشأٟ و١ٍخ -ربِؼخ اٌىٛفخ 

 الإل١ٍّٟ

535-516 

 تٛظ١ف الأصٛي إٌض٠ٛخ ػٕذ إٌّصٛسٞ  24

 ٘ـــ(1155)د 

 َ.َ أتصبس أصّذ دس٠غ ػجطبْ

 و١ٍخ اٌتشث١خ ٌٍجٕبد / لغُ اٌٍغخ اٌؼشث١خربِؼخ الأجبس / 

 

 

515-316 
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خ ٌٍجٕذ١ٔزٟ غاٌغ١بق اٌغججٟ فٟ ِؼزُ اٌتمف١خ فٟ اٌٍ 25

 ١خدساعخ ٚصف

 أ.َ.د صبدق ػ١ّش رٍٛد     

 اٌجبصج. أص٘بس وبظُ دخ١ٕٟ   

 و١ٍخ اٌتشث١خ الأعبع١خ -ربِؼخ عِٛش

315-316 

الأدثٟ فٟ شؼش سحبء اٌّذْ ٚاٌّّبٌه  فبػ١ٍخ اٌتٕبص 26

الأٔذٌغ١خ ػصشٞ اٌطٛائف ٚاٌّشاثط١ٓ "ِغ اٌشؼش 

 اٌزبٍٟ٘ أّٔٛررب"

 ثلاي ص١ّذ فلاسَ.َ 

 أ.د صذ٠ك ثتبي صٛساْ

 ربِؼخ الأٔجبس / و١ٍخ ا٢داة

315-353 

 صّذ فشصبْ ػجذ        اٌجبصج. أ اٌص١بس الا٠ذٌٚٛر١خ اٌذ١ٕ٠خ فٟ شؼش ئعّبػ١ً 27

 أ.َ.د صبوُ ربعُ ػجذ لله     

 و١ٍخ اٌتشث١خ الأعبع١خ /ربِؼخ عِٛش

356-331 

الاػلاي اٌصشفٟ فٟ وتبة تمش١ش اٌتفغ١ش لأثٟ ػٍٟ  28

 ػبٌٟ ثٓ ئثشا١ُ٘ ثٓ ئعّبػ١ً اٌغضٔٛٞ اٌجٍمٟ اٌضٕفٟ 

 ٘ـ(318)د 

                   ٘برش ئعّبػ١ً ػجذ ػز١ً

 لبعُ ِشؼبْ سص١جٟأ.َ.د   

 و١ٍخ اٌتشث١خ ٌٍجٕبد/ لغُ اٌٍغخ اٌؼشث١خ -ربِؼخ الأٔجبس

331-365 

 تأح١ش اٌزوبء الاصطٕبػٟ ػٍٝ عٛق اٌؼًّ 29

  )دساعخ ارتّبػ١خ فٟ ِذ٠ٕخ ثغذاد( 

        اخلاص ػجذ اٌٍط١ف رٛاد اٌجبصخخ. 

 ػجبطِظٙش  أ.د ِشٚد 

لغُ  / رــبِـؼـخ ثغــذاد/ وــ١ٍـخ اٌـتشث١ـخ ٌٍجٕــبد

 الارتّبع 

365-311 

  فبطّخ ع١ٍُ ػجذ ِٕصٛساٌجبصخخ.  الأمطبع ػٓ طش٠ك اٌفصً ٚاٌٛصً 31

 أ.َ.د ثششٜ ِضّٛد ئثشا١ُ٘         

لغُ اٌٍغخ  –و١ٍخ اٌؼٍَٛ الإعلا١ِخ  –ربِؼخ ثغذاد 

 اٌؼشث١خ

318-611 

 َ.َ فبضً ػجذاٌضغ١ٓ عٙش خٍف          ٔجبتبد الادغبي ٚ تأح١شاتٙب اٌضساػ١خ  فٟ لضبء اٌمشٔخ 31

 ثششٜ سِضبْ ٠بع١ٓ أ.د  

لغُ  –الإٔغب١ٔخ و١ٍخ اٌتشث١خ ٌٍؼٍَٛ  –ربِؼخ اٌجصشح 

 اٌزغشاف١خ

611-655 

اٌتجب٠ٓ اٌّىبٟٔ ٌٛضغ الأعشح الالتصبدٞ فٟ ِضبفظخ  32

 الأٔجبس

      ِشتبق ِٙذٞ سث١غ خضش  .اٌجبصج

 ل١صش ػجذالله اصّذ أ.َ.د 

 و١ٍخ ا٢داة ربِؼخ الأٔجبس /

655-631 

33 Expressing promise in religious 

discourse Surah al anbya is a sample 

Mohammad Reza pahlavan nezhad, 

Professor  of linguistics, Ferdowsi 

University  of Mashhad, Mashhad, Iran 

 Researcher. Saja Mohammed Magrood 

Al-Hafadhi 

Dhi Qar Directorate of Education 

638-661 

34 Assessing the Renderings of Literary 

Allusions into Arabic: Evidence from 

Romeo and Juliet 

Laith Saleh AbdulRaheem 

Asst. Prof.Dr. Rudaina Mohammed 

Badea 

Tikrit University/College of 

Arts/Translation Department 

661-613 

35 Racism and Social Marginalization in 

Monika Ali’s Brick Lane 

Raad Jasim Muhammad 

Department of English Language, 

College of Education, Salahaddin 

University, Erbil, Kurdistan Region, 

Iraq  

Prof. Dr.  Khadeeja Saeed Ismail 

English Department, College of 

Education, Salahaddin University, 

Erbil, Kurdistan Region, Iraq 

616-515 
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36 A Pragma – Syntactic Study of 

Reference Shift (Iltifāt) in the Glorious 

Qur’an with Reference to English 

 

Manar Ahmed Mahmood Salman Al- 

Majmai  

Asst. Prof. Mahmood Abass Dawood 

(Ph.D.)  

Tikrit University/ College of Education 

for Humanities/ English Department 

511-588 

37 Teaching Behdini Kurdish to Non-

Native Learners through TV Lexical 

Chunks: An Experimental Study 

Lect. Mr. Hassan Basil Abdulqader 

Prof. Dr. Hussein Ali Ahmed 

Department of English/ College of Basic 

Education/ University of Zakho 

585-555 

38 Urban space planning according to the 

concept of the ideal city 

Haider Hussein Mohammed Jawad 

Master's student, Department of Urban 

Planning, Faculty of Physical Planning, 

University of Kufa, Iraq,  

Ahmed Abdulsalam Al-Jaberi 

Assist. Prof. Dr. Department of 

Environmental Planning, Faculty of 

Physical Planning, University of Kufa, 

Iraq, 

551-551 

39 A Critical Stylistic Study of 

Exemplifying  in Walker's  

"The Colour Purple" 

Researcher.Nasser Kareem Nasser 

Asst. Prof. Nazar Abdulhafidh Ubeid 

(PhD) 

University of Basrah, College of Arts, 

Dept. of English 

779-798 

41 Explaining the Dimensions and 

Indicators of Walkability in Pilgrimage 

Cities with an Emphasis on Livability 

(Case Study: Najaf City). 

Hussein Adel Alarathy , Department of 

Urban Planning, University of 

Tehran/Pardis Al borz College 

Farshad Nourian Associate 

Professor,Department of Urban 

Planning, University of Tehran/Pardis 

Al borz College 

511-111 

41 The Impact of Speaking Fluency on the 

Use of Implicatures by EFL University 

Students 

Lect. Mr. Nechirvan Hassan Jawzal 

Asst. Prof. Dr. Fakhir Omar 

Mohammed 

Department of English Language -  

College of Humanities 

University of Zakho -  Iraq 

181-158 

42 Dominance and Displacement in 

Warsan Shire’s British-Somali Poetry: 

A Cultural Materialist Approach 

Sarah Ali Akla, 

Prof. Saad Najim Abid (PhD) 

University of Baghdad/College of 

Education- Ibn Rushd- for Human 

Sciences/ 

English Language Department, 

155-166 

43 The Effect of Discourse Markers on 

Cohesion and Clarity of Foreign 

Language Interaction 

Researcher. Nawar Jabir Hadi 

Prof. Dr. Ala Hussein Oda 

Dep. of English, College of Education 

for Human Sciences, University of Basra 

165-111 
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44 Breaking Confinement : Black 

Women's Voices in Lorriane 

Hansberry 's play ARaisin in the Sun 

 

Manal Mohammed Ali 

Asst. Prof. May Mohammed Baqer 

(PhD) 

University of Baghdad/College of 

Education- Ibn Rushd- for Human 

Sciences/ English Language Department  

118-115 

45 Carnival and Subversion: Chaucer's 

Canterbury Tales and Caryl 

Churchill's Top Girls 

(Theory: Bakhtinian Carnivalesque / 

Feminist Criticism) 

prof. Dr. Ansam Riyadh Abdaullah 

Almaaroof 

Tikrit University- College of Education 

for Women- English Department 

Asst.Inst .Maha Hamid Issa 

Ministry of Education, Baghdad 

General Directorate of Education, 

AlKarkh the Second 

111-158 

46 Iraqi EFL Secondary School Students 

Speaking Performance and SWOT 

Strategy Affect 

Researcher. Noor Jamal khazaal Makky  

Asst. Prof, Elaf Riyadh Khalil Ph.D. 

Department of English, College of 

Education/Ibn Rushd for Human 

Sciences 

University Of Baghdad, Baghdad, IRAQ 

155-165 

47 Staging Ableism and Social prejudice: 

Crip Theory Reading of Bernard 

Pomerance’s The Elephant Man 

Shaqayeq Shahin Mehdi Agha 

Assistant Professor Amer Hamed Suliman 

(PhD) 

University of Tikrit, Collage of Arts, English 

Department 

165-111 

48 Translating English Sports Idioms into 

Arabic : A corpus Based  

Analysis of Translation Strategies 

Rusul Mahmoud Jasim Al-Hadithi 

Asst.Prof.Dr.Rudayna Mohammed 

Bida'a 

Tikrit University/College of 

Arts/Translation Department 

111-118 

49 Assessing the Effectiveness of Project-

Based Learning Strategies for 

Enhancing Student Motivation in EFL 

Grammar Classes 

Researcher.Asaf Mohammed Salim 

Haji / Cihan University- Duhok 

Dr. Saaed A. Saaed /College of 

Education, University of Duhok 

115-1111 

51 Sociopragmatic Study of Emotional 

Metaphors 

 in Selected Literary Texts 

Prof.Dr.Abdulkarim Fadhil Jamil 

University of Baghdad - College of 

Education-Department of English- 

1181-1155 
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The Effect of Discourse Markers on Cohesion and Clarity of Foreign 

Language Interaction 

Researcher. Nawar Jabir Hadi 

Prof. Dr. Ala Hussein Oda 

Dep. of English, College of Education for Human Sciences, University of 

Basra 

nawar.jaber@uobasrah.edu.iq 

Abstract 

Discourse markers (DMs) are essential linguistic devices that regulate interaction, 

maintain cohesion, and ensure clarity in spoken communication. In foreign language 

context, learners often struggle not only with grammatical accuracy but also with the 

pragmatic use of DMs to manage turns and convey meaning effectively. This study 

investigate the use of DMs among third-year Iraqi EFL learners at the University of 

Basra. Data were collected through classroom recording using a Sony digital voice 

recorder and analyzed using Deborah Schiffrin’s (1987) model of discourse coherence. 

The findings indicate that a limited set of DMs (yes, okay, good, well, so, you know, I 

think) were frequently used, mainly for turn-taking and acknowledgment functions. In 

contrast , others, such as actually, because, in my opinion, appeared less often. The 

absence of DMs was found to cause abrupt turns, unclear transitions, and reduced 

coherence, whereas their presence enhance the clarity and flow of interaction. The study 

concludes that explicit instruction in DMs should be integrated into EFL curricula to 

foster communicative competence, improve classroom discourse, and prepare learners for 

academic and professional interaction.  

Keywords: )Discourse Markers, Cohesion, Clarity, Turn-taking  ( .  
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 تأثير أدوات الخطاب على التماسك والهضهح في التفاعل اللغهي الأجنبي
نهار جابر هادي  .الباحثة  

د علاء حسين عهدةأ.  
جامعة البصرة /كلية التربية للعلهم الإنسانية  /قسم اللغة الإنجليزية   

nawar.jaber@uobasrah.edu.iq 
 الملخّص

 وتحقيق الؽضؽحتُعَجُّ أدوات الخطاب عشاصخ لغؽية أساسية تُدتخجم لتشعيػ التفاعل، والحفاظ عمى تساسغ الحجيث، 
في  ؽاصل الذفيي. ويؽاجو متعمسؽ المغة الأجشبية صعؽبة ليذ فقط في تحقيق الجقة الشحؽية، بل ايزاً في الت

الاستخجام العسمي الرحيح لأدوات الخطاب عشج إدارة الأدوار الكلامية ونقل السعشى بذكل فعّال. تتشاول ىحه الجراسة 
 أدوات الخطاب لجى طمبة السخحمة الثالثة مؼ متعمسي المغة الإنجميدية بؽصفيا لغة أجشبية في جامعة البرخة. استخجام 

، ثػ جخى تحميميا وفق Sonyباستعسال مدجل صؽت رقسي مؼ نؽع  جُسِعت البيانات مؼ خلال تدجيلات صفية
 ,yesسؽعة محجودة مؼ أدوات الخطاب مثل: )مج( لمتساسغ الخطابي. أظيخت الشتائج أن =<?7نسؽذج شيفخيؼ )

okay, good, well, so, you know, I think)  كانت الأكثخ استخجامًا، وغالبًا ما استُخجمت لإعخاض إدارة الجور
 inو  becauseو  actuallyأدوات أخخى مثل الكلامي ولإداء وظيفة التؽكيج أو الاستجابة. في السقابل، ظيخت 

my opinion برؽرة أقل. وقج تبيؼ أن غياب أدوات الخطاب يؤدي إلى انتقالات مفاجئة، وغسؽض في التخابط ،
 وانخفاض مدتؽى التساسغ، في حيؼ أنّ وجؽدىا يعدّز وضؽح التفاعل وسلاسة تجفق الحؽار. 

وتخمص الجراسة إلى ضخورة إدماج تعميػ أدوات الخطاب بذكل صخيح ضسؼ مشاىج تعميػ الإنجميدية كمغة أجشبية، 
 لأكاديسي والسيشي برؽرة أفزل. بيجف تعديد الكفاءة التؽاصمية، وتحديؼ الخطاب الرفي، وإعجاد الطمبة لمتفاعل ا

 .(أدوات الخطاب، التساسغ، الؽضؽح، تشاوب الأدوار الكلامية، نسؽذج شيفيخيؼ: )الكمسات السفتاحية
1. Introduction  

In the process of learning a foreign language, successful communication 

requires more than mastery of vocabulary and grammar. Learning must also 

acquire pragmatic competence, which include the ability to use DMs to 

organize their speech, signal transitions, and maintain coherence. DMs such 

as well, so, okay, and you know do not add new propositional content to an 
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utterance but serve as interactional cues that guide the listener and clarify the 

structure of discourse (Fraser, 1999: Schiffrin, 1987). The use of DMs is 

particularly crucial in classroom contexts, where turn-taking and clarity of 

responses determine the effectiveness of learning. In foreign language 

classrooms, especially in contexts where English is learned as a foreign 

language (EFL), the lack of DMs often leads to fragmented discourse, 

overlapping turns, and misunderstanding. Thus, analyzing how learners 

employ DMs provides insights into their communicative competence and 

helps identify pedagogical gaps.  

This study examines how DMs influence cohesion and clarity in the 

speech of Iraqi EFL learners. Using Schiffrin’s five-plane model, the 

researcher analyzes the functions of various DMs and highlights their role in 

organizing classroom interaction.  

2. Problem Statement  

Despite years of formal English instruction, many Iraqi university 

students still struggle to sustain clear and cohesive spoken interactions. One 

recurring problem is their limited or inappropriate use of DMs during turn-

taking and extended responses. While teachers often use DMs to structure 

discourse, student rely on a narrow set of markers, such as yes or okay, 

which hampers their ability  to maintain clarity and connect ideas. 

This problem is significant because the absence of DMs disrupts turn-

taking sequences, cause repetition of questions, and reduces the overall 

effectiveness of classroom communication. The present study address this 

gap by analyzing how students use or omit DMs, and what impact this has 

on the clarity and cohesion of their speech. 

3. Aims of the Study  

The study is guided by these aims: 

1. To identify the range and frequency of DMs used by Iraqi EFL learners in 

classroom discourse.  
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2. To analyze the functions of these markers across Schiffrin’s (1987) five 

levels of discourse coherence.  

3. To evaluate the effect of the absence or misuse of DMs on turn-taking, 

clarity, and cohesion.  

4. Theoretical Background  

The role of DMs has long been highlighted as essential to developing 

pragmatic competence in second and foreign language learning. Unlike 

vocabulary or grammar, which operate at the oppositional level, DMs mainly 

operate at the pragmatic level, organizing speech, signaling transitions, and 

helping facilitate mutual understanding between speakers. According to 

Schiffrin (1987, p. 31), DMs serve as “contextual coordinates” that structure 

interaction across various discourse layers, including exchange structure, 

action structure, ideational structure, participation framework, and 

information state. Their pragmatic role thus goes beyond semantic content, 

as they give speakers the tools to negotiate meaning, express stance, and 

maintain conversational flow. This theoretical foundation has guided much 

subsequent research into low learners use, or fail to use, these devices in real 

discourse.  

Halliday and Hasan’s (1976) theory of cohesion established that language 

is not merely a string of sentences, but rather a network of relations that 

create texture and coherence. Within this framework, DMs can be viewed as 

essential cohesive ties, linking utterances and signaling logical, temporal, or 

contrastive relationships. Their absence often results in disjointed, abrupt 

contributions that reduce comprehensibility. Fraser (1999) further refined 

this perspective by classifying DMs according to their semantic-pragmatic 

function, such markers enables a shift from fragmented speech toward more 

cohesive and listener- friendly communication, thereby enhancing the 

overall clarity of discourse.    
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Empirical studies in second language acquisition (ESL) have documented 

consistent challenge in leaners’ productive use of DMs. Aijmer (2002), for 

example, demonstrated that learners often rely on a narrow set of high-

frequency markers, while underusing those that structure logical relations or 

signal interpersonal stance. Fung and Carter (2007) also reported that non-

native speakers of English tend to over-rely on acknowledgment markers 

such as yes and okay, but underexploit markers like well, actually, or you 

know, which serve to negotiate face and alignment. These findings echo the 

present study’s concern that Iraqi EFL learners exhibit a restricted repertoire 

of DMs, which in turn constrains their ability to achieve cohesion and clarity 

in classroom interaction.  

The pedagogical dimension of DM instruction has been increasingly 

recognized. Rose and Kasper (2001) argue that pragmatic features such as 

DMs must be explicitly addressed in language teaching, since they are not 

automatically acquired through exposure. Anderson (2001, p. 17), examining 

adolescent discourse, showed that DMs are not mere “fillers” but re integral 

to identity construction and interpersonal negotiation. In classroom contexts, 

explicit awareness-raising tasks, role-plays, and corrective feedback can 

provide learners with opportunities to notice, practice, and internalize the 

pragmatic function of DMs. Without such pedagogical interventions, 

learners often plateau in their pragmatic development, leaving their spoken 

discourse less natural, less cohesive, and less interactive.  

The study of DMs must also be situated within broader sociocultural and 

cross-linguistic perspectives. Muller (2004) found that German learners of 

English transferred interactional patterns from their first language, leading to 

distinct DM usage patterns that sometimes deviated from native norms. 

Similarly, Aijmer and Simon-Vandenbergen (2011) highlighted the 

variability of DM use across languages and cultures, suggesting that transfer 

effects play a significant role in shaping learner behavior. In the Iraqi EFL 
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context, learners’ restricted reliance on a few markers such as yes and okay 

may reflect both the influence of Arabic discourse practices and the lack of 

targeted instruction in pragmatic devices. This underscores the necessity of 

integrating cross-cultural pragmatic into EFL curricula to ensure learners 

develop not only grammatical accuracy but also pragmatic versatility.  

5. Deborah Schiffrin’s Model of Discourse Coherence 

According to Schiffrin (1987), discourse coherence is maintained across 

five planes: 

1. Exchange Structure: the turn-taking system in conversation that 

determines who speaks, when, and how transition between speakers occur. 

Exchange Structure refers to the fundamental mechanics of turn-taking in 

conversation, how speakers coordinate who talks, when transitions occur, 

and how conversational shifts are negotiated. Conversation are inherently 

interactive, requiring implicit and explicit cues to regulate participation. 

DMs such as well, okay, and now play a critical role in managing 

conversational boundaries, signaling when speaker is yielding, continuing, 

or shifting the discussion. Schiffrin highlight how these markers prevent 

overlap, ensure smooth transition, and maintain an orderly flow of dialogue. 

For example, okay frequently functions as a turn-yielding device, 

acknowledging the end of speaker’s point while subtly inventing the next 

speaker to take over. Similarly, well often appears when a speaker hesitates 

or repositions their response, allowing for conversational flexibility. This 

level of discourse coherence ensues that communication is not chaotic but 

rather structured through implicit social norms and linguistic devices that 

regulate the flow of speech. (Schiffrin, 1987) 

2. Action Structure: The speech act level, where utterances perform 

specific actions, such as requesting, questioning, or asserting. While the 

exchange structure governs turn-taking, the action structure concerns the 

function of speech, how utterance perform specific communicative actions. 
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Drawing from Speech Act Theory (Austion, 1962: Searle, 1969), Schiffrin 

illustrates how DMs help define whether an utterance is a question, 

command, assertion, or response. Markers such as you know and I mean 

often serves as conversational softeners or clarifiers, helping speakers 

navigate potential misinterpretations or social sensitivities. For instance, in a 

disagreement, a speaker might use I mean to modify the directness of their 

statement, signaling an attempt to rephrase or justify their position. 

Likewise, but functions as a contrastive DM, marking a shift in perspective 

or counterpoint, shaping the pragmatic force of the statement. Through these 

markers, Schiffrin shows how speakers not only convey information but also 

perform social action, negotiating meaning and managing their interpersonal 

stance. Understanding action structure highlight the pragmatic nature of 

discourse, here meaning is constructed not just through words, but through 

the way those words are framed and delivered. (Schiffrin, 1987) 

3. Ideational Structure: the contrast and logical relationships between 

ideas, including cause-effect relations, contrast, and elaboration. Beyond 

turn-taking and speech acts, coherence in discourse depends on how ideas 

shape are logically connected. Ideational structure pertains to the 

organization of content, the way causal, contrastive, and elaborative 

relationships between ideas shape meaning. DMs such as so, because, and 

then structure thought by establishing cause-and-effect, sequencing, and 

elaboration (Schiffrin, 1987). For example, so is often used to introduce 

conclusions, linking previous information to an inferred outcome. Schiffrin 

demonstrates that these markers serve as cognitive scaffolding, helping 

listeners process relationships between ideas. Without these structuring 

devices, conversations would appear disjointed, as speakers would struggle 

to signal logical connections between different parts of discourse. By 

focusing on ideational structure, Schiffrin underscores the importance of 
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cohesion in meaning construction, showing how DMs guide both speaker 

intention and listener comprehension.  

4. Participation Framework: The social roles and alignments between 

speakers, including how interlocutors engage with each other. Discourse is 

not just about exchanging information, it is also a social activity involving 

speakers with different roles, alignments, and relationship.  The participation 

framework refers to the ways in which speakers position themselves and 

others within the conversation, shaping how discourse unfolds on an 

interpersonal level. Schiffrin argues that DMs like you know, I mean, and 

well are crucial in negotiating social relationships and ensuring 

conversational alignment. For example, you know function as a marker of 

shared knowledge, inviting the listener to affirm or confirm understanding. 

In contrast, I mean allows speakers to clarify their intent or adjust their 

message in response to their audience. The use of politeness markers, 

hesitation devices, and alignment signals ensures that discourse remain 

cooperative, fluid, and socially appropriate. Through this lens, Schiffrin’s 

model emphasizes that coherence is not only a linguistic phenomenon but 

also a relational process, where speakers continuously adjust their language 

to maintain engagement and social harmony. (Schiffrin, 1987) 

5. Information State: The cognitive processing of discourse, including 

shared knowledge, presuppositions, and discourse progressing. The final 

level, information state, deal with how speakers manage knowledge within 

discourse, tracking what is  already known, what is new, and how 

information progresses across  conversation. DMs such as oh and now signal 

cognitive shifts, marking realization, topic changes, or reorientations. For 

instance, oh often introduces new information or sudden realization, while 

now can signal a transition to a new topic or a shift in discourse focus. 

Schiffrin explores how these markers help regulate listener expectations, 

guiding them through the speaker’s thought process. By structuring how 
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information is introduced and processed, these markers play a key role in 

maintaining coherence, ensuring that conversations remain intelligible and 

cognitively accessible to all participants. (Schiffrin, 1987)  

6. Methodology  

6.1 Research Context  

The study was conducted at the University of Basra, College of 

Education for Human Sciences, within the Department of English. The 

participation were third-year undergraduated students majoring in English. 

This context was chosen because students at this stage have already received 

extensive training in grammar, vocabulary, and reading comprehension, yet 

their spoken fluency and discourse competence remain underdeveloped. The 

classroom setting provided an authentic site for examining naturally 

occurring interactions between students and instructors, enabling the 

analysis of how DMs function in real academic communication.  

6.2 Participants  

The participants consisted of students from two classroom sections, 

taught by two instructors. While not all students spoke equally, sufficient 

utterances were recorded to illustrate the use and absence of DMs in 

interaction. Ethical considerations were observed, as students’ identities 

were anonymized and data were analyzed for research purposes only.  

6.3 Data collection  

Classroom interactions were recorded using a Sony digital voice 

recorder. A total of 6 hour, 46 minutes, and 32 seconds of spoken interaction 

were collected. The sessions included oral exams, classroom discussions, 

and problem-solving activities, which provided a variety of contexts for DM 

use. The data collected strategy aimed to capture both teacher and student 

utterances revealed the extent to which learners incorporated these pragmatic 

elements into their speech.  
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6.4 Sampling procedure  

The analysis did not focus on one continuous conversation but rather on 

strategically selected utterances where DMs appeared or were noticeably 

absent. This approach allowed for comparison between cohesive exchanges 

facilitated by DMs and incoherent or abrupt turns caused by their omission. 

Particular attention was paid to transitional moments, question-answer 

sequences, and instances of hesitation or repair.  

6.5 Analytical Framework  

The transcribed utterances were analyzed qualitatively and quantitatively.  

 Qualitative analysis involved categorizing each DM according to 

Schiffrin’s (1987) five-plane model: exchange structure, action 

structure, ideational structure, participation framework, and 

information state.  

 Quantitative analysis included counting the frequency of each DM and 

calculating relative percentages of their occurrence in the dataset.  

6.6 Reliability and Validity  

To ensure reliability, utterances were cross-checked multiple times 

during transcription to avoid misclassification of DMs. Instances of 

ambiguity (e.g., whether yes functioned as a backchannel or an agreement 

marker) were resolved by analyzing the broader conversational context. 

Validity was supported by grounding the study in an established theoretical 

model (Schifrin, 1987) and triangulating findings with observations from 

related literature (Fraser, 199; Aijmer, 2002). 

7. Dara Analysis 

The analysis of the corpus revealed that Iraqi EFL learners rely heavily 

on a limited set of DMs, while teachers use a wider range to regulate 

classroom interaction. This section presents the frequency of occurrence, 

classification according to Schiffrin’s five-plane, and examples illustrating 

how the presence or absence of DMs influenced cohesion and clarity.  



 

P-ISSN(Print) : 2663-2284 
E-ISSN(online): 2663-7413

>== 
 

 

7.1 Frequently Used DM and Their Functions  

The following table summarizes the DMs identified in the dataset, their 

frequency of use, and the discourse plane where they most often functioned: 

Frequency of Use and Functions of Discourse Markers  

(Total= 10,544 words) 

Discourse Markers Plane of Discourse Frequency Function 

Yes Exchange Structure 312 Agreement, 

acknowledgment, turn 

acceptance 

Good Exchange/ Action 144 Evaluation, feedback, 

approval 

Okay Exchange Structure 111 Indicates topic closure or 

transition to a new ide 

So Ideational Structure 71 Indicates logical 

consequence or 

summarization 

But Ideational Structure 47 Signals contrast or a 

corrective move 

Maybe Ideational/ Action 43 Suggestion, hedging 

I think Action/ Participation 37 Expressing stance, 

subjective evaluation 

You know Participation 

Framework 

36 Invites listener agreement 

or shared understanding 

Yeah Exchange Structure 29 Information agreement, turn 

acceptance 

Uh-huh Participation 

Framework 

26 Backchannel support 

Right Exchange Structure 24 Agreement, maintain 

acknowledgment 

All right Exchange Structure 21 Confirmation, shift marker 

Now Information State 81 Topic shift or reorientation 

Actually Action 15 Clarification, correction 

For example Ideational Structure 8 Elaboration, illustration 

In my opinion Participation 

Framework 

3 Marking stance explicitly 
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Figure (1) 

 
8. Discussion  

The findings of this study reveal that DMs play a pivotal role in 

regulating turn-taking and ensuring cohesion within classroom interaction. A 

notable example is the use of okay by student when responding to teacher 

prompts. For instance, when asked, “So you are following the religious for 

instance, the religious rule?” , the student began with “Okay, I will explain 

for you.”  Here, okay functioned as a prefatory marker, affording the student 

a brief pause before articulating the response and simultaneously signaling 

acknowledgment of the turn. Such use not only facilitate a smoother 

transition into the contribution but also minimized abruptness, thereby 

enhancing the clarity of exchange. Conversely, the absence of DM often 

rendered student utterances abrupt and fragmented. In response to the 

question “Now why does she wants to buy a new car?”, one student simply 

replied, “Her car often breaks down.” Without an introductory marker such 

as I think, the utterance appeared truncated and less cohesive. By contrast, a 

slightly elaborative version “I think her car often breaks down.”, would have 

provided a smoother entry and greater clarity. These examples underscore 
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the importance of DMs in scaffolding coherence and reducing the 

impression of abruptness in learner’s speech.  

The corpus also illustrates how teachers strategically deploy DMs to 

guide the progression of classroom discourse. For example, in the teacher’s 

statement, “Now, let’s move to the next question.”, the marker now signaled 

a transition in the information state, redirecting learner focus and marking a 

shift in the lesson. Such usage exemplifies the instructor’s role in managing 

the flow of interaction and modeling effective discourse practices for 

students. Teachers frequently employed markers such as well, now, and all 

right to frame tasks, smooth transitions, and maintain alignment within the 

classroom dialogue. This wider range of DM use contrasted sharply with the 

narrower repertoire of students, who relied predominantly on yes, okay, and 

good. Analysis of the corpus further revealed that ideational markers 

establishing logical relationships, such as so, because, or but were noticeably 

underused by students. This weakened the coherence of their explanations, 

as the logical links between ideas were often left implicit. Such findings 

resonate with earlier research (Muller, 2004; Fung & Carter, 2007), which 

documents EFL learners tendency to depend on a limited set of 

acknowledgment and turn-taking markers while underusing those that 

establish more complex logical or rhetorical relationships. By contrast, 

teachers’ broader and or strategic use of DMs highlighted their role as 

pragmatic models, offering implicit input on how such markers con organize 

and clarify discourse.  

Taking together, these results confirm that while students demonstrate 

awareness of certain DMs and employ them in predictable context, their 

overall repertoire remains limited. The gap between receptive awareness and 

productive application underscores the need for explicit pedagogical 

intervention. Instruction should move beyond raising awareness to guided 

practice, with a focus on underused categories, such as reformulates (I 
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mean), alignment markers (you know), and ideational connectors (so, 

because), by incorporating these into communicative activities, learners can 

be supported in expanding their pragmatic competence and achieving 

smoother, more coherent spoken interaction.  

9. Conclusion 

This study investigate the use of DMs among third-year Iraqi EFL 

learners at the University of Basra though Schiffrin’s (1987) five-plan 

model. The result demonstrated that learners relied heavily on a limited set 

of basic markers (yes, okay, good) that facilitated turn-taking and 

acknowledgement, but showed limited use of ideational and reformulative 

markers necessary for expressing logical relations and managing discourse 

more strategically. In contrast, teachers employed a wider range of DMs, 

such as well, now, and all right, to structure the lesson, guide transitions, and 

model effective communicative practices. The contrast between teacher and 

student usage highlights a developmental gap in learners’ pragmatic 

competence. When markers were absent, student contribution often appeared 

abrupt, fragmented, and less cohesive, underscoring the essential role of 

DMs in scaffolding  clarity and less coherence. These findings suggest that 

while learners recognize and occasionally use DMs, they have not yet 

internalized their strategic application.  

Pedagogically, the result call for explicit instruction in the density, 

variety, and contextual appropriateness of DM use. Integrating guided 

practice with markers of turn-taking (well, okay), reformulation (I mean), 

and alignment (you know) can help students move beyond minimal 

acknowledgment toward richer, more cohesive discourse. By fostering both 

awareness and productive competence, educators can bridge the observed 

gap, enabling learners to employ DMs not merely as fillers but as integral 

tools for managing interaction and achieving communicative clarity. Future 

research could build on these findings by examining how targeted 
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interventions impact learners’ pragmatic development across different 

contexts and proficiency levels. Such work would deepen understanding of 

how DM instruction contributes to broader communicative competence in 

EFL settings.  
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